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The paper under investigation highlights the importance of students’ service
learning in society. Service learning is the idea of engaging students in
community service activities that are related to academic and learning goals.
It is of great benefit, specifically to students and society at large. For
students, it fosters their spirit of initiative-taking and change-making. For
society, it leads to social change. The paper aims to underline the
importance of service learning. It also seeks to know the extent to which it is
adopted in the Moroccan curriculum, specifically in Second-Year
Baccalaureate. The results indicate that the textbooks selected for use in
Second-Year Baccalaureate lack practical activities to engage in service
learning as an integral part of the curriculum. There is no act of service
learning performed in real life. Emphasis is merely on completing an
application form, designing a brochure, and responding to questions about
citizenship instead of addressing social issues based on action. The paper
implies that learning about acts of community service is not sufficient.
There is a need for service learning to encourage learners to serve their
communities and maximize their opportunities to integrate easily into the
job market.
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1.Introduction

Education plays a fundamental role in shaping
responsible and active citizens who contribute
meaningfully to society. Among the various pedagogical
approaches, service learning has emerged as a powerful
tool for fostering students' civic engagement and social
responsibility. Service learning integrates academic
instruction with meaningful community service, enabling
students to apply their knowledge in real-world contexts
while addressing societal needs (Belghiti, 2014; Bennani,
2023; Cushing, 2021; Dailey, 2017; Eyler & Giles, 1999;
Essalek & Nouri, 2024; Loukili, 2023; Nadif & Benattabou,
2021; Nadif & Fayzullaevna, 2024; Nadif, 2024). This
experiential approach is particularly valuable as it not
only enhances students' learning outcomes but also
cultivates their sense of initiative and commitment to

social change (Furco, 2003).

Despite its recognized benefits, the implementation of
service learning within educational curricula varies across
different contexts. In Morocco, the extent to which
service learningis embedded in the national curriculum,
particularly in the Second-Year Baccalaureate, remains a
subject of investigation. This study examines the
integration of service learning in Moroccan educational
materials, focusing on the prescribed textbooks for
Second-Year Baccalaureate students. The analysis reveals
that while textbooks contain theoretical discussions on
citizenship and community service, they lack practical
activities that actively engage students in real-life service
learning experiences. Instead, students are primarily
tasked with completing forms, designing brochures, and
answering questions about civic responsibilities, rather

than participating in concrete community-based projects.

The absence of direct engagement in service learning
raises concerns about the effectiveness of the current
curriculum in preparing students for active societal
involvement and professional integration. Research
suggests that service learning enhances students’ critical
thinking, problem-solving skills, and career readiness
(Astin et al., 2000; Hebbouch, 2018; Kaddoura et al., 2014;
Moussaoui & Erguig, 2024). Learning about community
service in theory does not suffice; rather, students must
be given opportunities to practice service learning in
meaningful ways. This study underscores the need for

curriculum reforms that embed service learning as an
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essential pedagogical strategy. By doing so, students can
develop critical skills that enhance their employability
and empower them to contribute to social transformation
(Bringle & Hatcher, 1996). Ultimately, this research
highlights the urgency of shifting from a passive to an
action-oriented approach in education, ensuring that
service learning becomes an integral part of the

Moroccan academic experience.
1.1 Research Objectives
The current research paper aims to:

1. highlight the importance of service learning in
education.

2. Know if service learning is adopted in the Moroccan

curriculum.
1.2 Research questions
The paper seeks to answer the following questions:

1. Is service learning adopted in the Moroccan
curriculum?

2. Do English textbooks for Second-Year Baccalaureate
include practical service learning activities?

1.3 Research hypotheses

The hypotheses that are adopted in this paper are as
follows:

1. service learning is not adopted in the Moroccan
curriculum.

2. English textbooks for Second-Year Baccalaureate do
not include practical service learning activities.

2. Review of the literature
2.1 What is Service Learning?

Service learning can be used to refer to the experience of
real-life connections between education on the one hand
and the daily issues of one’s city, town or state. This
experience does nothave a specific time limitin the sense
that it can vary from a number of hours to weeks or
months. At times, it can even take an entire year. Service-
learning is not the only term that is used to describe such
experience. Other terms encompass community service,
community-based learning, volunteerism, internship, and
practicum (Cress et al, 2015, p. 7).
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Figure 1. Factors impacting the process of learning (Cress et al,
2015, p. 8)

Service learning is impacted by the interplay between
certain factors, namely the instructor or teacher and the
learner or student as well as the academic content and
community experience. Learners are required to reflect
on their community service experience based on their
academic knowledge. The teacher works as a guide rather
than a lecturer and sole source of knowledge. It is the
learner’s task to experience something within the
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community and suggest possible solutions to a particular
social problem, be they small or big. It is worthwhile to
mention that the role of the learner does not stop at the
level of offering service. It is rather an opportunity for
students to learn by way of reflection.

Service-learning can also be described as a puzzle whose
parts should be connected via a context. These parts of
the puzzle comprise social, emotional, career, and
academic learning. The puzzle can appear as the
following:
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Figure 2. Service learning as a puzzle (Wilczenski & Coomey,
2007, p- 1)

Service learning can be defined as an experiential mode
of learning that is based on action and reflection in the
sense that students solve a community problem by
applying their knowledge and at the same time reflect on
their experience in order to understand better the issues
they confront as learners of the 21st century.

2.2 The benefits of Service Learning

2.2.1 Service learning can enhance intellectual
development

The impact of service learning on students is remarkable
in the sense that their capacities for thought are increased
as they engage in problem-solving experiences that
provide them with opportunities to construct deeply their
understanding of things. The construction of
understanding, according to lead theorists such as Piaget,
Vygotsky, and Bruner, leads to the development of their
intellectual capacities and improvement of thinking.
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2.2.2 Service learning can increase academic
achievement

Billig (2000) cited in Pritchard and Whitehead (2004)
highlights the impact of service learning on academic

achievement as the following:

“Service learning helps students acquire academic skills
and knowledge.

Students who participate in service learning are more

engaged in their studies and more motivated to learn.

Service learning is associated with increased student
attendance.

Service-learning results in greater mutual respect of
teachers and students.

Service learning improves the overall school climate” (p.
7)

2.2.3 Service learning can strengthen citizenship
education
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Community-based learning helps learners to develop a
sense of common good and be active in their own
environments as well as engage effectively in democratic
institutions. Billig’s findings (2000a) cited in Pritchard
and Whitehead (2004) suggest the following:

“Service learning has a positive effect on the personal
development of public school’s youth.

Students who participate in service learning are less likely

to engage in “risk” behaviors.

Service learning has a positive effect on students’
interpersonal development and the ability to relate to
culturally diverse groups.

Service learning helps to develop a sense of civic and

social responsibility and their citizenship skills.

Service learning provides opportunities for students to

become active, positive contributors to society” (p. 8).
2.2.4 Service learning can accelerate school reform

Myers and Pickeral (1997) and Pearson (2002) cited in
Pritchard and Whitehead (2004) asserts that there is a
common ground for US school reform models in terms of
service learning. The most important elements of a
school reform that are closely related to service learning
are as follows:

“Teachers use a variety of learning materials.

Students are provided opportunities to apply knowledge

and skills to real life situations and problems.

Alternative assessments such as portfolios, and

presentations in the rubrics are used.

Instructional methods include project-based learning,
interdisciplinary team teaching, and experiential

learning.

Flexible time arrangements such as blocks scheduling are

used.
Curriculum addresses specific local community needs.

Students play a role in planning curricular activities” (pp.
9-10).

2.3 Steps for effective service-learning programs

For effective service learning programs, a number of

steps can be followed in their implementation.

Preparation is an important step in that learners need to
be equipped with the knowledge required to do
community service. For instance, they need to know what
is expected of them and what they expect from it.
Outcomes as well should be communicated to them in
order to know in advance the goals they are supposed to
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achieve. The preparation part of service learning
programs comprises the identification and analysis of the
problem. Then, there should be a selection and planning

of the project, not to mention training and orientation.

The second step is action which is the service per se. The
project is supposed to tackle a problem that is significant
in society and of relevance to the learner. It should be
related to learning goals that are personal, professional,
social, and academic. Specific criteria for service project
design can encompass meaningfulness, curricular
integrity, adequate supervision, student ownership, and
developmental appropriateness.

Another step that is no less important than the former is
reflection. Processing the experience of community
service is an integral part of learning. This should occur
before, within, and after the service. Learners should
reflect as well on the value of diversity and abilities as
well as differences in terms of race, religion, and culture.
Reflection plays an important role in communication and
interaction at school and in the outside world. Learners
can reflect on their experiences via discussions, journals,

and art.

The fourth step is evaluation and revision. This part of
the project involves checking the extent to which the
objectives are attained. In this part, the impact of the
service on learners, schools, and the community should
be measured. Both formative and summative assessments
are required to be conducted in order for the project to be
reconfigured.

The last step of service project is celebration. This step is
of paramount importance in the sense that students and
community members need to be recognized for the
success of the project. This will motivate more learners to
engage in service learning activities and projects.
Celebration can be a closure to the service learning
experience and it can be implemented through delivering
certificates, media coverage, school web page, or parties
(Butin, 2006; Duckerfield & Swanson, 1992, cited in
Wilczensky & Coomey, 2007 pp. 82-84; Hope, 1999;
Seaman & Gass, 2004).

2.4 Service learning in the Moroccan curriculum

The encouragement of adopting similar activities to
service learningis highlighted in the National Charter of
Education and Training. Indeed, Pillar 3 which is titled
“The pursuit of greater adaptation between the education
system and the economic environment’ is closely related
to service learning in many ways. Indeed, school is
required to be open to its surroundings in that it can
cooperate with public and private institutions that can
help in supporting the practical side of education. This
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may be done through working together on organizing
training and educational activities as well as exchanging
visits (National Charter of Education and Training, 1999,
PP- 19-22). Itis worthwhile to note that service learning is
not mentioned directly in the charter under investigation
as it emphasizes the practical side of learning in relation
to vocational education rather than learning by serving
the community. Accordingly, service learning is not
adopted in the Moroccan curriculum and this is exactly
what the first hypothesis suggests.

3. Methodology

Content analysis has been used in this paper as it mainly

deals with the Moroccan textbooks of Second-Year

Baccalaureate. Therefore, the content of the said
textbooks is analyzed in terms of the adoption of service
learning activities. Thatis because the purpose is to know

the extent to which they comprise such activities.
4. Results and Discussion

Three textbooks are adopted in the Second-Year
Baccalaureate in Moroccan high schools, specifically
Ticket 2 English, Gateway 2 to English, and Insights into
English. This paper is meant to investigate the inclusion
of service learning in these textbooks. In Ticket 2 English,
for instance, service-learning activities are mentioned in
Unit 7 which is titled Citizenship.

Instructions: Mark ‘X’ in the appropriate boxes. For other items, either print or type responses.

3.P

1. Name: (first, last)

2.Age:

4.Email Address:

hone Number:

7. What skills or qualifications would you like to use in your voluntary work?

Computer programming [_] Gardening 1]
Clerical or office work [ ] Photography L]
Sign language ] Cooking ]
First Aid ] Public Speaking ]
Other (Please specify) .......ccoviiiiiiiiiiiiiiiiiii i

8. Which general volunteer work categories are you most interested in?
Research ] Construction Work ]
Media L] Carpentry L]
Literacy ] Electrical Maintenance  [_]
Archaeology ] Mechanical Maintenance [ ]
Disabled Care Medical Care ]

L]

9. Based on previous responses, what type of volunteer work would you like to do?
(Please, describe any previous experiences, personal skills or education that would be beneficial for

your voluntary work.)

10. Have you volunteered before? Yes
If yes, describe your volunteer experience.
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12.Which months would you be available for volunteer work?

January [ ] February [[] March [ ] April [ ] May [ ] June (]
July [ ] August [ JSeptember ] November L] October L] December [

13. Signature:

14. Date:

Table 1. Volunteer application for global citizenship program
(Ticket 2 English, pp. 106-107)

As is indicated in the table, several questions are asked in
order to collect information about voluntary work. The
goal of this activity is to fill in the application and write
about areas of interest with respect to voluntary work as
well as potential experience in this regard. This is part of
a writing lesson in Unit 7 which centers on the issue of
citizenship. Second-Year Baccalaureate students are,
therefore, merely required to fill in this application form.
No practical activity takes place to engage students in
service learning, which raises concerns over students’
practical learning experiences based on real life
challenges that can be encountered when doing
community service. What is more, the link between the
theoretical and practical sides of learning is missing in
this context as students’ learning ends when the
application form is filled in.

In Gateway 2 to English, students are asked to design a
brochure following three stages. First, they should get in
small groups and choose a topic. Three suggestions are
provided to choose from. One can design a brochure
either to raise neighbors’ awareness of the importance of
preserving plants, warn of the impact of smoking on
smokers and non-smokers, or encourage young people to
vote and participate in the coming elections. The second
stage comprises steps inside and outside the classroom to
help in making the brochure, namely an outline, ideas,
pictures, and assigning tasks for each member. Finally, in
the following session, students who present their
brochures get feedback from their peers based on a
checklist and revise them accordingly. The brochures are
ultimately exposed in a wall magazine or school library
(Gateway 2 to English, p. 100). In general, the activity in
question is creative and engaging. However, it does not
contribute to a direct positive change in society as the act
of service learning is not performed in real life. It is
supposed to be part of a project that follows several steps
mentioned earlier (Duckerfield & Swanson, 1992, cited in
Wilezensky & Coomey, 2007, pp. 37-39).

In Insights into English textbook, a questionnaire is
presented in the unit of Citizenship. The questionnaire

comprises the following questions:
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“Do you take responsibility for what goes on in your

community?

Do you do your share in social service?

Are you environmentally conscious?

Do you abide by the laws whether you like them or not?
Do you faithfully vote and keep abreast of public affairs?
Are you cooperative?

Are you optimistic over the future of Morocco?

Do you take pride in being Moroccan?

Do you know your rights and obligations?

Are you a good neighbor?

Do you treat others as you would like to be treated?

Are you altruistic?” (Insights into English, p. 104)

The purpose of answering these questions is to know
whether the student is a good citizen or not. Yet, one
cannot simply answer all the questions positively to be a
good citizen as good citizenship requires being active
members in the community. Itis through service learning
that students can act as active citizens in their
community. The importance of service learning lies in
students’ ability to develop alternative solutions to social
problems and address the causes of social challenges
according to some research and program evaluations
(Webb 2001, p. 5). For this reason, there is a huge
difference between merely responding to questions

theoretically and addressing social issues based on action.
5. Conclusion

All in all, the three textbooks have touched upon acts of
community service in a theoretical manner through
completing an application form, making a brochure, and
responding to a questionnaire. As far as communication
is concerned, they are beneficial activities in terms of
engaging students in learning and communicating about
community service. However, doing service learning is
another framework that requires the adoption of a new
educational policy that is based on the link between
theoretical learning and experiential one in real life
situations in order to bridge the gap between school and
society.
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6. Implications

The paper implies that learning about acts of community
service is not sufficient to meet the needs of learners and
the community. What is most needed nowadays is service
learning in which learners are actively participating in
influencing positively their community, not to mention
maximizing their opportunities to integrate easily into
the job market and acquire various social skills.
Therefore, it is necessary to underline the need for the
adoption of service learning in the Moroccan curriculum
in general and specifically for Second-Year Baccalaureate
students who are supposed to be qualified to integrate
successfully into society.

The findings of this study carry several practical
implications for policymakers, educators, and curriculum
developers. First, educational authorities should revise the
current Second-Year Baccalaureate curriculum to
incorporate hands-on servicelearning activities that allow
students to engage with their communities in meaningful
ways. Instead of limiting learning to theoretical
discussions, students should be given opportunities to
participate in real-world service projects that address

pressing social issues.

Second, teachers should be provided with professional
development programs and resources to integrate service
learning into their instructional practices. Workshops and
training sessions can help educators design and
implement service-based projects that align with
academic objectives while fostering students' civic
engagement.

Third, partnerships between schools and community
organizations should be strengthened to facilitate
students' involvement in local initiatives. Schools can
collaborate with NGOs, municipalities, and businesses to
create service learning opportunities that benefit both
students and society. These collaborations can provide
students with hands-on experiences that enhance their
problem-solving  skills, teamwork, and social

responsibility.

Finally, assessment methods should be re-evaluated to
measure the impact of service learning on students'
academic achievement and personal development.
Traditional exams and written assignments should be
complemented with reflective journals, project reports,
and community impact evaluations to assess students'

engagement and learning outcomes effectively.
7. Recommendations

Based on the findings and practical implications of this
study, the following recommendations are proposed:
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Curriculum enhancement: The Moroccan education
system should revise the Second-Year Baccalaureate
curriculum to include structured service learning
programs that promote experiential learning and civic

engagement.

Teacher training and support: Educational institutions
should investin professional development programs that
equip teachers with the necessary skills and strategies to
integrate service learning effectively.

Community collaboration: Schools should establish
partnerships with local organizations, businesses, and
government agencies to create meaningful service
learning opportunities that align with students' academic
goals.

Student-centered learning approaches: Learning
experiences should be designed to encourage student
initiative and critical thinking by incorporating problem-

solving tasks and community-based projects.

Assessment and evaluation: A comprehensive assessment
framework should be developed to measure the impact of
service learning on students’ academic performance,

social skills, and career readiness.

Policy reforms: Policymakers should recognize the
importance of service learning and provide institutional
support, funding, and policy frameworks that encourage
its integration into the national education system.

Awareness and advocacy: Awareness campaigns should
be launched to educate students, parents, and educators
about the benefits of service learning and its role in

fostering civic responsibility and social change.

By implementing these recommendations, Moroccan
education authorities can enhance the effectiveness of
service learning in developing students' skills, fostering
social responsibility, and preparing them for the job
market and active citizenship. The present paper
recommends the adoption of service learning in future
educational policies as it aligns with the National
Charter’s pillar of adapting the educational system to the
economic environment. Accordingly, one can insist on
the connection between community service and the job
market. What is more, a design of practical procedures
for service learning is of paramount importance to ensure
that service learning is feasible. Finally, the impact of
service learning on learners and the community needs to

be evaluated for continuous improvement.
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